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Executive Summary
Background
Jefferson County Public Schools (JCPS) is a large urban and suburban district in northern Kentucky that
serves more than 101,000 students in 172 schools, 59 of which are considered districtwide magnet schools
of choice. Since 1977, when Louisville and JCPS merged, JCPS has used magnet schools as a voluntary
option to promote diversity. Since 1977, the district has added numerous magnet programs and schools to
their portfolio. These programs range in the grade levels served, and are located across the district in an
effort to reflect the overall diversity of JCPS students.
In 2011, Dr. Gary Orfield and Dr. Erica Frankenberg conducted a study on JCPS school diversity and,
specifically, the student assignment plan following the 2007 Supreme Court Parents Involved decision.
Among their recommendations, JCPS should conduct a review of the existing magnet programs and the
larger context associated with their operations and management by the district.
In November 2013, Magnet Schools of America (MSA) was requested to submit a proposal to review the
district’s 59 district magnet programs. In January 2014, MSA was contracted to complete the review
process and deliver a report to the Board of Education in March 2014 that answered three essential
questions:
 Are JCPS magnet schools diverse?
 Are JCPS magnet schools promoting achievement?
 Are JCPS schools “magnetic” (attractive to students and families)?
The following findings and recommendations are the result of bringing together experts who lead, design,
and evaluate nationally recognized magnet programs throughout the United States, as well as through the
application of National Standards devised by MSA. The review process used was thorough, comprehen
sive, and yielded many opportunities for JCPS to continuously improve the magnet school experience for
its students and families.
We believe that the Board of Directors, with the support of district administration, will find this report
meaningful and use it to guide their work for several years to come. A community like Jefferson County,
with its appreciation for diversity and choice, should serve as a lighthouse for others who strive for equity
and improvement for all students. There will be some who will work diligently and exercise influence to
prevent many of the recommended changes, however, we are optimistic that this report will serve as a
foundational document that will make access to opportunity more equitable, transparent, and truly prepare
students to thrive in a global society.

Methodology
MSA conducted the review between January and March, 2014. During this time, MSA conducted six
community focus groups, site visits to all 59 schools, and interviewed principals and staff from each of the
identified schools. MSA also conducted a community survey with more than 1,300 respondents that was
promoted by the district, and reviewed student achievement data, demographic data by school, school
budgets, application and admission rates, student removal rates, the various application processes used by
schools, school survey data, Equity Scorecards, and National Clearinghouse data for high schools. All of
the data collected was used to determine which school and programs were promoting diversity, achieve
ment, and were magnetic. In addition, MSA utilized the Five Pillars of Magnet Schools – essential
attributes of successful magnet schools – which were officially adopted by MSA in 2012 to assist schools
and districts to promote best practices for diversity, equity, access, and academic excellence.

Findings
As a result of spending more than 1,300 hours in schools, conducting interviews, and reviewing data, MSA
made the following findings.
MSA believes that there are many great attributes to JCPS schools, especially the committed staff and
leadership and the parents who care deeply about their schools and want them to be successful. The
overwhelming support for magnet schools in Jefferson County should not diminish the attention given and
needed for nonmagnet schools and their students. On many occasions, district staff and families addressed
the need for all schools to be excellent choices for families, not just those with a thematic or career focus.

Are JCPS magnet schools promoting diversity?
 Most JCPS magnet schools do not recruit students beyond the Showcase of Schools or the publications
that the district has produced.
 Magnet schools that started in the 2009 cohort were noticeably less diverse than district magnets over
all.
 School diversity varied significantly by region. Schools in the western corridor had higher concentra
tions of lowincome and minority students than the eastern corridor, whereas the central corridor mag
net schools were more likely to reflect the diversity of the district.
 Students with special needs and English Language Learners (ELL) were underrepresented in JCPS
magnet schools. Some magnet schools do not service ELL or students with special education needs.
 Traditional programs may be preventing the district from achieving greater diversity within its other
magnet schools.
 Student selection criteria is not transparent, inconsistently applied, and may be preventing greater diver
sity within JCPS magnet schools.
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Are JCPS magnet schools promoting achievement?
 Some magnets are located in schools and are not accessible to students in the reside area. These schools
have larger achievement gaps than the whole school magnet programs.
 There is not necessarily a correlation between student achievement and the magnet curriculum, with few
exceptions. Schools with academic criteria are likely choosing students who will do well regardless of
whether or not they are in a magnet school or program.
 Wholeschool magnets perform better on standardized tests than schools that have a program within them.
 Schools that select students based on academic criteria preclude students who would benefit from and be
motivated by the opportunity to attend JCPS magnets.
 Schools with low achievement generally did not attract students from outside their reside areas.

Are JCPS magnet schools magnetic?
 Waiting lists varied significantly by school, theme, and level.
 Transportation does not appear to be detrimental to the choice process. We did not hear significant com
plaints around transportation routes, times, etc.
 Overall, principals and teachers are supportive of their respective magnet themes, and district administra
tors are very committed to the success and viability of magnet programs within JCPS.
 Eightyone percent of JCPS residents send their students to JCPS schools. This relatively high rate cap
ture rate is, in part, due to the choice options provided to families. Many, many parents stated that they
would send their children to private schools if they did not have the option of magnet schools.
 Families viewed magnets more positively than their assigned school.
 Math, science, and technology programs, while popular, are inconsistent across grade levels, like schools,
and often lacked industry standard equipment and instructional focus.
 Fine, Visual, and Performing Arts programs, while popular, are inconsistent across grade levels, like
schools, and often lacked industry standard equipment and instructional focus.
 The Traditional Magnet Schools are guided by a School Board Policy that originated in 1977 and has not
been updated since 1998. This policy is often used to exit students out of the program and offers Tradi
tional Schools an opportunity not to serve all students, wherever they are in their academic development.
 Exiting of large numbers of students from magnet programs, especially Traditional programs at the ele
mentary and middle school level, is of great concern.
 Facilities range in their ability to host magnet programs, as well as in their overall quality and mainte
nance.
 Many secondary magnets lack the industry standard equipment necessary to effectively prepare students
for college and careers.
 Many magnets lacked a schoolwide or programwide instructional focus that supports the theme.
 Some magnet themes are outdated, undersubscribed and no longer viable.
 The magnet curriculum offered in likeschools varied significantly, as did theme fidelity (consistently ap
plied throughout the day) specifically in elementary and middle schools.
 Professional training for teachers around the themes of the schools in which they teach is nearly non
existent with few exceptions.
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 Teachers in likeschools are not provided opportunities to collaborate and exchange bestpractices and
ideas, design lessons, units or assessments.
 Principals have not been provided sufficient, if any, training opportunities to lead magnet schools. As a
result, they do not have a strong peer group of experts or schools to look at for examples and models.
 Magnet school principals’ understanding of the purpose and goals of magnets varied widely and was often
inconsistent.
 The JCPS district office does not have sufficient staff to provide leadership to magnet schools in a manner
that would enhance curriculum, instruction, or theme fidelity.
 School staff spends an extraordinary amount of time and energy reviewing applications and selecting stu
dents.
 Magnet school achievement is not analyzed comparing students within the magnet program to those who
attend the school (nonmagnet) from the reside area. This is perpetuating systemic inequities and prevent
ing more students from participating in magnet programs in JCPS who would significantly benefit from
them.
 The University of Louisville is a significant partner for many JCPS magnets. These partnerships should be
further developed, equitably accessed, and continued in a manner that supports the thematic focus of the
schools.
 JCPS magnet schools are extremely limited in their ability to seek partnerships and support beyond the
district due to policies and constraints placed upon them by the district.
 Schools do not have equitable access to resources beyond the district. Some schools have robust fundrais
ing mechanisms, alumni, and parent donations, whereas others struggle to raise any additional money to
enhance their programs.
 The school choice and selection process in JCPS is extremely complex, difficult for families to navigate,
time consuming for families, stressful, and varies widely by school. Families are required to transport cop
ies of sensitive and vulnerable academic records from their home school to the school at which they are
applying along with letters of recommendation that may be required.
 Marketing materials are provided in English only, making it unnecessarily difficult for the growing num
ber of nonEnglish speaking families to access choice options.
 Families are often unaware of the multitude of choice options in JCPS and may overlook great options
overshadowed by more popular programs.
Based on the above findings, MSA is making the following 26 recommendations. We believe that the recom
mendations should not be taken individually, but rather, as part of a larger process that will require additional
planning and design. JCPS is a complex system, and various factors such as demographics, transportation,
displacement, and discontinuation of programs will all have an impact on the district overall and should be
considered carefully and holistically.

iv

Recommendations
1. Magnet schools should analyze student achievement data by demographic groups and conduct ongoing
research and evaluation of student outcomes in magnet schools and programs, and develop plans that
address ways in which the magnet program can become more inclusive, accessible and equitable. The
district should explore ways to make programs within schools, schoolwide.
2. JCPS should clarify the purpose, mission, and goals of the magnet programs throughout the district. All
stakeholders, including parents, business partners and principals should know the purpose they serve for
the entire community, not just individual schools.
3. JCPS should create a community task force with various stakeholders to determine the purpose, goals,
and types of magnet programs that will serve students in the county. The goals of the task force should
be to develop a fiveyear strategic plan, monitor the implementation, and serve in an advisory capacity
upon its implementation.
4. The Traditional School model should be reviewed and updated to reflect current research, and examine
the following: purpose, philosophy, goals and expectations of the Traditional Program, academic pro
gram, student discipline and removal policies and practices, and feeder patterns.
5. The district should create a process to eliminate redundant, undersubscribed, and lowachieving magnet
schools and programs within one year. This process should require affected schools to submit a plan
that specifies how the school will address theme integration, targeted student recruitment, and profes
sional development and training. JCPS should determine which schools, based on their plan, have a via
ble chance of success and provide them with adequate resources to meet their goals, granting an exten
sion on an annual basis if significant progress is being made. Those that are not making progress, fail to
submit a plan, or for whom the plan is deemed inadequate, should be discontinued by the 201516 aca
demic year.
6. JCPS should create a process for establishing any new magnets or replicating “mirror” magnets based on
the following tenants:
a. Schools should have a research base that supports their development;
b. Building capacity and adequate facilities must be available to accommodate the theme;
c. Professional development for principals and staff must be around the theme and instructional fo
cus that supports the theme;
d. Demonstrated demand and need should be shown for such a program due to waiting lists or void
in offerings;
e. Evidence must demonstrate that student achievement and diversity can be sustained, and
f. Reasonable and cost effective transportation should be offered.
7. Develop mirror magnets, or replicate popular and successful schools where students apply to the theme,
and are then assigned to a school with consideration for distance and diversity. These mirror programs
may be split between upper and lower campuses that serve continuous grades at nearby campuses.
8. JCPS should evaluate the Five Star Schools to determine to what extent programs are being duplicated,
undersubscribed, overenrolled, etc. in conjunction with the magnet program offerings.
9. Eliminate programs within schools, and either make them wholeschool magnets or consider phasing
them out.
10. Require all magnet schools to submit to the magnet office for review and approval an annual, publicly
available plan that addresses student recruitment, curriculum, instruction, and professional development.
v

11. JCPS should adopt a centralized application process and conduct lotteries for all magnet schools that
take into consideration existing factors. This central process should also determine eligibility of students
if academic criteria is used. Essays and letters of recommendations should be discontinued as a part of
the selection process. Academic records should not be transferred by the families.
a. Dupont Manual High School should remain a selective school, however, the student selection
process should be made available to all families and students via the website and other sources.
b. Students should be aware of the score given to their application, cut scores should be made pub
licly available, and students should be notified where they stand on the waiting list if placed on
one.
12. Redesign the Math, Science and Technology (MSP) programs to include engineering and emerge as
comprehensive STEM programs that have K12 articulation between schools and grade levels.
13. Align the Fine, Visual, and Performing Arts programs K12 and provide clearly articulated pathways.
14. All JCPS students should have access to magnet programs, and transportation should (continue to) be
provided at all schools with the addition of Brown.
15. Industry standard equipment specific to the theme should be provided to students in all magnet pro
grams, especially at the secondary level.
16. JCPS should conduct a facilities assessment to determine the capacity, ability to accommodate the
theme and students, and attractiveness to families.
17. Adopt the Career Academy model at the following schools to ensure greater preparation of students for
college and careers: Southern, Central, and Iroquois High schools.
18. JCPS central office staff responsible for magnets should be organized to collaborate more effectively
with Curriculum and Instruction staff to give these areas greater leadership and support within schools.
19. Magnet schools should analyze student achievement data by demographic groups (race, socioeconomic
status, linguistic, etc.) and conduct ongoing research and evaluation of student outcomes in magnet
schools and programs.
20. Provide teachers and magnet coordinators with professional development around the theme and curricu
lum development.
21. JCPS should support a fulltime position with significant responsibility, resources, and autonomy to co
ordinate and provide professional development and training to magnet school teachers and principals, as
well as coordinate purchasing and oversee all marketing and recruitment efforts.
22. JCPS should conduct a fiscal analysis of magnet programs to determine what impact program elimina
tion, duplication, and reinvestment would have on the district.
23. JCPS magnet school and district staff should find exemplary models of like schools to learn from im
mediately.
24. Convene an industry advisory board to provide validation, feedback and suggestions to ensure magnet
schools are relevant and continually improving.
25. Marketing materials, applications and choice information should be provided in multiple languages to
make them more accessible to families.
26. JCPS should work to ensure greater inclusion and access for English Language Learners and Special
Education students in magnet programs by providing services at all magnet schools to the greatest ex
tent possible.
While implementing these suggestions will be difficult in some cases, we believe that full implementation
will lead to greater achievement, magnet authenticity, and equity for students.
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Introduction
Jefferson County Public Schools (JCPS), located in Louisville, Kentucky, is a recent district member of Magnet
Schools of America. Shortly after JCPS joined MSA in summer 2013, the district approached MSA requesting a
proposal to conduct a review of the 59 districtwide magnet programs similar to reviews MSA conducted for
San Diego Unified School District (2007) and Houston Independent School District (2010). Through its Nation
al Institute of Magnet School Leadership, the technical assistance and training arm of MSA, we welcomed the
opportunity to review the 59 districtwide magnet programs and schools in Jefferson County.
In speaking with district administrators at the beginning of the review process, three key questions were
articulated:
 Are JCPS magnet schools promoting diversity?
 Are JCPS magnet schools promoting achievement?
 Are JCPS magnet schools “magnetic” (attractive to students and families)?
Despite its recent affiliation with the national association of magnet schools, JCPS is not a newcomer to the
magnet world. JCPS has had a long history of running magnet school programs. Its first programs, SelfDirected
Learning at Brown elementary, middle and high schools, were started more than 40 years ago. Over the last four
decades, superintendents in Jefferson County have opened nearly 60 magnet programs across the district in an
effort to reduce minority group isolation through voluntary integration. These magnet program openings have
occurred in four waves that correspond with the district leader responsible:
Ernest C. Grayson, 19751980
Dr. Donald W. Ingwerson, 19811993
Dr. Stephen W. Daeschner, 19932007
Dr. Sheldon H. Berman, 20072011
When a magnet program was started seems to have a significant impact on the school’s performance. We will
refer to these four waves throughout the report.

Five Pillars of Magnet Schools of America
Incorporated and designated as a 501(c)(3) in 1994, Magnet Schools of America is the national association of
magnet and themebased schools and serves school districts, individual schools and professionals who are
members. Today, MSA sponsors programs, events, technical assistance, student scholarships, professional
development, and leadership through the National Institute for Magnet School Leadership (NIMSL). There are
approximately 4,000 magnet and themebased schools across the U.S. which are experiencing a renaissance as
districts reconsider magnet schools as a means to attract new students, provide choice and innovation, and turn
around lowperforming schools.
The mission of Magnet Schools of America is to provide leadership for highquality, innovative, instructional
programs that promote choice, diversity, equity, and academic excellence for all students. MSA supports and
serves the leaders and teachers of magnet and themebased schools, while promoting the development of new
magnet programs and public schools of choice. It also connects with other professional organizations and
encourages partnerships to support magnet programs. More information can be found online at
www.magnet.edu.
The theory of action behind magnet schools is based on the idea that all students, no matter where they live or
who they are, are endowed with unique interests, talents, and abilities. These interests, talents, and abilities are
especially cultivated in a learning community that nurtures and develops them over time. Staff, who often share
interests in the themes of magnet schools, are able create a community of learners who take greater academic
risk, and engage with other students they may not otherwise engage and learn alongside, because they attend a
school where others have also been drawn to by the magnet focus. When magnet schools are offered to students,
they have the ability to seek out schools that are of interest to them. When transportation is provided, a diverse
learning community emerges.
The research on magnet schools is robust and clear. Students who attend these schools are more likely to have
positive interracial friendships, have lower absenteeism, higher achievement and graduation rates, peer support
for student achievement, and much more. A larger sample of research on magnet schools can be found at
www.magnet.edu/resources/researchandstudies.
The landscape of public school education is shifting to a system of family choice and engagement, personalized
education, and innovative teaching practices. Magnet Schools of America’s (MSA) Board of Directors
recognized a need to serve this new paradigm. Over the last few years, the board has spent a great deal of time
thinking about its role as the national association for magnet schools and how it can best serve its mission. As a
result, the organization has made a greater commitment to support the development of highquality magnet pro
grams and the provision of direct services to members that result in improved magnet schools. In addition, MSA
has outlined Five Pillars (or critical features) of effective magnet programs: Diversity; Innovative
Curriculum and Professional Development; Academic Excellence; HighQuality Instructional Systems; and
Family and Community Partnerships. These Five Pillars framed the review conducted for JCPS magnet schools.

Diversity is a cornerstone to offering students a global educational experience. Schools, through
recruitment and lotteries, strive to have student populations that are reflective of the community. Culturally com
petent educational environments model empathy, respect, and working collaboratively with a variety of persons.
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Innovative Curriculum and Professional Development is developed to
ensure themebased, relevant instruction to students. Effective teaching strategies, emulating from best practices,
are implemented through the inclusion of the school’s theme. Curriculum is based on highquality rigorous
standards that prepare students for higher education and career success.

Academic Excellence is demonstrated through a commitment to multidimensional instruction
focused on the learner’s needs. Multiple assessment strategies are employed to monitor student learning,
progress, and success. High expectations are clearly articulated and personalized supports are in place to address
the interests and aspirations of all students.

High-Quality Instructional Systems are rooted in wellprepared, welleducated
professionals. Teachers and administrators who are studentcentered, collaborative, and inquisitive prepare learn
ers to be world ready, workforce ready, and higher education ready.

Family and Community Partnerships are mutually beneficial, offer a system of
support, shared ownership, and a caring spirit, and are designed to enhance a themeintegrated educational
environment. Partnerships with parents are essential for a rich educational experience for students. Community
partnerships include a diverse array of stakeholders including business, health and human services, and policy
makers to support the education of all students.
As JCPS considers its next steps regarding its magnet programs, it would be advised to consider seriously each
of these five pillars. As our magnet school experts reviewed the data and toured the school campuses, they
looked for indicators that the JCPS magnet programs incorporated each of these pillars.
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Methodology
The National Institute for Magnet School Leadership developed a methodology for the review of magnet
programs in Jefferson County that would provide a multifaceted perspective on the success of their programs,
especially related to the three key questions:
 Are JCPS magnet schools promoting diversity?
 Are JCPS magnet schools promoting achievement?
 Are JCPS magnet schools “magnetic”?
The methodology includes five critical components:
1. Quantitative data analysis: We carefully analyzed the schoollevel data provided by JCPS to identify
trends and opportunities in magnet school programs. This included two years of student achievement data,
application and acceptance data, demographic data, school survey data, school budgets, Equity Scorecards,
and National Clearinghouse data (high school only).
2. Survey analysis: With assistance from JCPS communications staff, NIMSL administered a survey instru
ment that allowed parents and community members to provide their views of the magnet programs in Jef
ferson County. This survey focused on the magnet experience, rigor, and perceptions of magnet schools
and also sought out suggestions for improvement.
3. Site visits: A team of seven magnet school experts from across the country spent a week and a half in Jef
ferson County visiting all 59 schools with magnet programs. During the visits to each magnet site, the ex
perts interviewed the school principal and walked through the campus looking for particular indicators of
magnet school success.
4. Community Focus Groups: Six community focus groups were conducted at two locations throughout one
full day. Focus group questions were similar to survey questions, however, follow up questions were asked
as well.
5. Interviews: In both formal and informal interviews, district administrators were asked a multitude of ques
tions to provide context, history, and perspective about the magnet system in JCPS. The Magnet and Op
tions Office staff made itself readily available throughout the review to provide NIMSL with any addition
al information required and to answer specific questions as did staff in all departments with which we in
terfaced.
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Alignment to Magnet School National Standards
Earlier in this report, the Five Pillars of magnet schools were introduced. In keeping with its commitment to
providing greater direct services and support to its members, MSA has prepared a set of national magnet school
standards. The goals of the standards are to:
 Provide researchbased best practices for designing magnet programs;
 Allow interested schools and/or districts to conduct self assessments and determine areas for improvement;
 Highlight exemplary magnet schools that can serve as national demonstration sites; and
 Offer professional development and technical assistance in areas targeted in the standards.
The MSA National Certification Standards have been used throughout this review to evaluate the magnet
programs in JCPS. Currently, there are 12 schoollevel standards and one additional standard for districts. For
each standard, MSA has identified 56 key indicators of those standards. In addition, MSA has developed a
rubric that outlines what performance looks like for each indicator at each of four performance levels. The
performance levels are:
 Does not meet standard (0)
 Developing (1)
 Established (2)
 Demonstration (3)
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Assessment of JCPS Magnet Programs Based
on MSA National Magnet School Standards
Each of the magnet programs in JCPS has been evaluated using the MSA National Certification Standards,
which follow with corresponding indicators. Since the rubric has not yet been made available for public use,
NIMSL created a modified tool that provides a picture of how the schools compared to one another. It is im
portant to note that the data for Jefferson County magnet schools has not been nationally normed. All compar
ative data is confined to the JCPS context.

Standard 1: Student Recruitment and Selection
a. The magnet school has an annual recruitment and marketing plan that outlines details of how new students
will be encouraged to apply to and attend the school (including who does what, when, and where).
b. The magnet school recruitment and marketing plan includes the collection and review of indicators for suc
cess (including reduction of minority group isolation).
c. Prior recruitment and marketing data is reviewed to evaluate and adjust the plan.
d. The school and district use a clear and transparent lottery system with published standards.
e. Magnet transportation policies for students are available to ensure all magnet students have equitable ac
cess to magnet schools and programs.
f. The school’s current enrollment meets the definition of integration.

Standard 2: Diversity and Equity
a. The magnet program attracts and retains students to support integration and diversity.
b. Magnet school student enrollment (including all classes and programs) reflects the demographic diversity
of the district and community.
c. The magnet school has a policy or statement that emphasizes the importance of student diversity.
d. The school has a plan that aligns professional development to the needs of the school (i.e., eliminating ra
cial predictability in student achievement).
e. School staff receives training that builds cultural proficiency.
f. All magnet students participate in the theme, and student enrichment opportunities are available to all stu
dents based on their level of interest and ability.

Standard 3: Environment
a. The school fosters an environment that is safe, warm, inviting, collaborative, and conducive for learning.
b. The school provides a physical environment that is appropriate for the type of instruction and theme.

Standard 4: Theme Fidelity
a. The magnet program has a clearly defined theme.
b. Evidence of the magnet theme is integrated into all content areas.
c. The magnet theme is accessible to all students (e.g., English Language Learners, Special Education, etc.).
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Standard 5: Curriculum Fidelity
a. The magnet theme is fully integrated into all subjects and courses, and there is congruence of the theme
across all subjects and courses.
b. The magnet curriculum is documented, paced, assessed, reflected, and adjusted.
c. The magnet curriculum provides enough flexibility for differentiation, acceleration, and intensive instruc
tion in unit plans and daily lessons based on student level, need, and/or learning styles.
d. The magnet curriculum is articulated (i.e., clear progressions exist between grades/courses).
e. Students and families have easy access to curricular documents (e.g., available on website, student hand
book, etc.).

Standard 6: Instructional Fidelity
a. A schoolwide philosophy to teaching and learning exists that focuses on delivering instruction using mul
tiple modes of learning aligned to the theme (e.g., cooperative groups, culturally responsive, inquiry, pro
jectbased learning, Socratic seminar, etc.).
b. Multiple, themealigned modes of learning are evident in every classroom.
c. Student collaboration and problem solving are key components of the instructional design.
d. Assessments are formative and relate to clear learning objectives or targets.
e. Tiered levels of interventions related to the theme exist to ensure success for all students.

Standard 7: Student Achievement
a. The school has demonstrated evidence of narrowing gaps between the highest and lowestperforming stu
dents.
b. The school has demonstrated evidence of eliminating racial predictability and disproportionality of which
student groups occupy the highest and lowest achievement categories.
c. Student achievement is measured using multiple indicators.
d. There is evidence of improvement in student achievement.
e. Students in all racial and ethnic categories show increases in student achievement.

Standard 8: Educator Development and Leadership
a. Teacher recruitment, selection and retention policies are designed to meet the unique needs of the magnet
program, and enable the school to hire the best individuals to support theme instruction and integration.
b. Professional educators have a demonstrated commitment to teaching in diverse educational settings fo
cused on a magnet theme.
c. All faculty members have received highquality, jobembedded training aligned to the magnet school
theme or instructional practices (i.e., all staff are trained in inquiry, STEM, IB, language instruction, etc.).
d. Collaboration with colleagues and the curriculum specialist is a structured part of the professional day.
e. Magnet teachers are evaluated in a manner consistent with district and/or state practices or guidelines.
f. The school has a stable staff that has been successful at delivering quality and rigorous instruction that
leads to increased student achievement.
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Standard 9: Leadership
a.
b.
c.
d.

The principal champions the mission and purpose of the magnet theme.
Students, families, staff, and community members can explain the school mission and vision.
Leadership decisions are made through shared processes that support the magnet theme, mission, and vision.
The leadership structure ensures that the magnet theme is implemented with fidelity and not diluted by sup
plemental programs.
e. The leadership finds creative solutions to challenges and supports the magnet program.
f. The leadership forges strategic partnerships and relationships with community individuals, organizations,
and businesses that enhance the theme, instruction, and success of the magnet school.

Standard 10: Effective Organization & Systemic Improvement
a. All strategic planning efforts (such as the School Improvement Plan, Site Strategic Plan, and Title I Plan)
integrate the magnet theme into the curriculum, interventions, supplemental programs, assessments, and lev
el of rigor to improve student learning.
b. The principal uses the school budget in productive, creative and innovative ways that support the magnet
theme (i.e., hiring, professional development, technology, etc.).
c. Planning (such as the School Improvement Plan) and data (such as academic progress) are publicly accessi
ble to parents and the community.
d. The school continually collects and analyzes data from various sources to identify strengths and areas for
growth, and puts that data into practice to continually improve the school (including student achievement,
graduation, college going, disciplinary action, etc.).
e. The school (or district) has developed a financial plan or demonstrated commitment to sustain and continu
ously improve the magnet program in the absence of additional district or Magnet School Assistance Pro
gram (MSAP) funding.

Standard 11: Community Engagement and Partnerships
a. The local community is invited into the magnet school and enjoys its benefits.
b. Careerrelated and curriculumfocused partnerships are formed to benefit students.
c. The school invites support from parents and local business and organizations (e.g., career day, fundraisers, in
kind donations, volunteers).
d. All stakeholders receive regular information about the magnet theme implementation, reviews, and adjust
ments.

Standard 12: Family Engagement and Communication
a. There is a representative parent advisory group that makes recommendations about magnet school opera
tions.
b. Families can contact teachers and the principal via phone, email, and the website.
c. The school regularly showcases student learning related to the magnet theme for families and the communi
ty.
d. Families have made a demonstrated commitment to the magnet school (e.g., a parentschool compact).
e. Parents are surveyed at least annually to determine their knowledge and support of the magnet theme.
f. Public meetings are held at least quarterly to inform the community of magnet theme implementation.
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Standard 13: Magnet and District Relations
a. The district demonstrates a commitment to highquality, themebased magnet schools.
b. The district has clearly articulated plans for how magnet themes will be employed across grade levels (K
5, 68, 912).
c. Magnet schools are integrated into the district’s strategic vision.
d. School achievement data and decisionmaking processes are transparent to the community.
e. The district provides increased latitude for decisionmaking and resource allocation at magnet schools, in
cluding principal selection and teacher hiring practices.
f. District seeks talent that enhances the quality of the magnet school.
g. Each magnet school has a dedicated curriculum specialist who works to integrate the theme into all subject
areas.
h. The district supports school choice by providing reasonable transportation and allows equitable access to
students who attend magnet schools.
i. The district implements student selection policies that maintain equitable access to magnet schools.
j. The district provides and/or allows for professional development that meets the unique needs of magnet
schools and programs.
k. The district supports and/or facilitates the development of partnerships that enhance the magnet themes
within its schools.
l. The district (school board) has policies reflective of its commitment to equity and diversity.
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Best Practices
The National Magnet School Standards include indicators related to diversity. Diverse magnet programs don’t
just appear; they are intentionally created through district recruitment practices and school policies that focus on
equity of access to programs and services. The foundation of a diverse magnet program is the marketing and
student enrollment plan. To achieve a diverse student population, it is critical to have a diverse applicant pool.
Schools must actively, enthusiastically, and strategically market magnet offerings to all racial, socioeconomic,
religious, linguistic, ability, and citizenship groups.
The second stage of diversity has to do with the school environment. Schools must be able to meet the needs of
all students and set high expectations for all learners. Teachers must have the cultural proficiency necessary to
design effective instruction for all learners. When magnet schools enroll diverse student populations and meet
their academic needs, schools are able to eliminate racial achievement gaps and the disproportionality of student
outcomes.
Magnet schools have a thematic curricular approach that is integrated throughout the school day, supported by
an instructional focus such as inquiry, problem or projectbased learning, conceptbased and
interdisciplinary. Ongoing professional development, training, and support for magnet school educators to
“magnetize” district curriculum, align standards to the theme, and design learning structures is essential.
The National Magnet School Standards include indicators related to “magnetism.” For a school to attract
students and families from outside its immediate community, it must offer something highly desirable. When
magnet program offerings are exceptional, parents will seek them out for their children and send their students to
those schools—regardless of the location of the school facility. In fact, some neighborhoods, such as those in
Chattanooga, Tennessee, have been revitalized by the location of a strong magnet program that attracts middle
class families into what previously were lowincome neighborhoods.
Magnet schools should be viewed as part of an ecosystem of schools and operate with the ability to be more flex
ible in how they deliver state and national standards, hiring of staff who may have or require specific training,
and fiscal flexibility to resource their schools in a manner that supports the theme. A greater level of autonomy
should be paired with a greater level of accountability to the district, which should support schools with expertise
and leadership to ensure they are meeting the goals and purpose of magnet schools for the district. Balancing
these best practices with everchanging demands placed on schools and districts takes skill, commitment, and
leadership at the district and school level. Most importantly, it requires a commitment from community stake
holders, including families and their students. Being responsive to the changing needs of our economy while
incorporating researchdriven best practices will lead to sustainable and innovative magnet programs throughout
the district.
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1.0 Are Magnet Schools Promoting Diversity?




Standard 1: Student Recruitment and Selection
Standard 2: Diversity and Equity
Standard 13: Magnet and District Relations

Findings
Standard 1: Student Recruitment and Selection
a. The district primarily handles student recruitment and marketing, not the schools, beyond the Showcase of
Schools.
b. Waiting lists varied greatly. Some schools had little or no wait list, whereas others had waiting lists of hun
dreds of students.
c. Some programs had as few as three students in them, and some schools had fewer than 10 percent “magnet”
students enrolled.
d. Schools started in the 2009 cohort are less diverse than more established (older) magnet schools and pro
grams.
e. Schools in the Central Corridor were most likely to be closer to the 2.0 average (see explanation following
Standard 13).
f. Schools in the Western Corridor are closer to 1.5 and the Eastern Corridor at 2.3 (see explanation following
Standard 13).

Standard 2: Diversity and Equity
a. Students with special needs and English Language Learners (ELL) are underrepresented and under served
by magnet schools.

Standard 13: Magnet and District Relations
a. Traditional programs/schools may be detrimental to the diversity goals of the district.
b. Lack of transparency of selection criteria and local selection of students make it difficult for the district to
achieve diversity in its magnet schools.
Until the 1970s, there were two distinct school systems in Jefferson County; the mostly Black Louisville Public
School District and mostly White Jefferson County School District. Following the US Supreme Court decision
in Brown v. Board of Education in 1954, the two districts merged to form the current JCPS.
Following the 2007 Supreme Court PICS decision which challenged a racebased student assignment plan,
JCPS developed its current student assignment policy with the aim of creating socioeconomically integrated
schools without explicitly considering student race and developed a diversity index for schools to achieve
greater commonality between them.
Another factor that contributes to the student assignment policies in JCPS is SiteBased Decision Making
(SBDM). Based on Kentucky law, each school is able to exert a certain amount of control over its operations,
including budgeting, hiring, and class size to name a few.
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As part of the student assignment policy, school diversity in JCPS is measured by a diversity index (or range of
students who are assigned a numeric value that reflects their socioeconomic and geographic origins, as well as
the racial and socioeconomic housing that exist within a particular zone). An index value of 1 indicates a
population largely comprised of lowincome, minority students, whereas an index of 3 reflects a higherincome,
white student population. A racially and socioeconomically diverse school would have a diversity index of 2.0.
JCPS requires all schools to have a diversity index that falls within the 1.6  2.4 range on a 13 point scale.
Our review and school data show that there is indeed a wide range of schools that cluster in the high and low
ends of the spectrum, and few schools land in the center. Divided by region, magnet schools in the higher in
come, white eastern region have a higher index average than the schools located in the lower income western
region. Despite the presence of an interstate highway, schools in the central corridor more closely reached the
district average. Magnet schools that started in 2009 had an average diversity index of 1.46, significantly lower
in diversity than district magnet schools overall.
Student recruitment and marketing of schools in a manner that excites and informs families is central to the
success of magnet schools and leads to parents understanding what the school can deliver and how their student
will flourish in the environment. The district primarily handles student recruitment and marketing, not the
schools. Little occurs beyond the Showcase of Schools, a oneday event at the convention center. Some schools
host events at their schools. However, many parents stated that the timing of such events overlapped and made it
impossible to attend more than one event.
Marketing materials are in English only and may not be accessible to nonEnglish speaking families.
Waiting lists varied greatly. While they are often an indicator of the overall interest or success of the school, oth
er factors influence school subscription. Some schools had little or no wait list, whereas others had waiting lists
of hundreds of students. Some programs had as few as three students in them, and some schools had fewer than
10 percent “magnet” students enrolled.
We found that students receiving special education services and English Language Learners (ELL) are
underrepresented and underserved by magnet schools. While admission criteria is likely a significant deterrent
of students receiving special education services, ELL students are often confined to a “newcomer center” located
at the Academy at Shawnee and are not released until they have reached a particular level of proficiency.
Evaluators expressed strong concerns about the ELL classrooms, facilities, and limited access to rigorous pro
grams.
Upon review of the Traditional programs/schools, we conclude that they may be detrimental to the diversity
goals of the district. Traditional programs were originally conceptualized in 1977 and, over time, have created
historical and generational patterns of attendance that have become almost codified. Specifically, Male
Traditional High School and Butler Traditional High School have vastly different demographics, social capitol,
and challenges.
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Lack of transparency of selection criteria and local selection of students make it difficult for the district to
achieve diversity in its magnet schools. As a result, school administrators and teachers are spending an extraordi
nary amount of time sorting students, reading applications, and selecting students in a manner that is not clear to
families and leaves district staff to answer questions to which they don’t have answers. JCPS principals have
been given significant authority to determine who attends their school. Decisions often are based on which stu
dents will achieve the highest test scores and recognition. As a result, there is an unnecessarily high concentra
tion of high achieving students in few schools while students in lower achieving schools lack valuable peer
groups.

Recommendations
1. JCPS should clarify the purpose, mission, and goals of the magnet programs throughout the district. All
stakeholders, including parents, business partners and principals should know the purpose they serve for the
entire community, not just individual schools.
2. JCPS should create a community task force with various stakeholders to determine the purpose, goals, and
types of magnet programs that will serve students in the county. The goals of the task force should be to de
velop a fiveyear strategic plan, monitor the implementation, and serve in an advisory capacity upon its im
plementation.
3. The Traditional School model should be reviewed and updated to reflect current research, and examine the
following: purpose, philosophy, goals and expectations of the Traditional Program, academic program, stu
dent discipline and removal policies and practices, and feeder patterns.
4. The district should create a process to eliminate redundant, undersubscribed, and lowachieving magnet
schools and programs within one year. This process should require affected schools to submit a plan that
specifies how the school will address theme integration, targeted student recruitment, and professional devel
opment and training. JCPS should determine which schools, based on their plan, have a viable chance of suc
cess and provide them with adequate resources to meet their goals, granting an extension on an annual basis
if significant progress is being made. Those that are not making progress, fail to submit a plan, or for whom
the plan is deemed inadequate, should be discontinued by the 201516 academic year.
5. JCPS should create a process for establishing any new magnets or replicating “mirror” magnets based on the
following tenants:
a. Schools should have a research base that supports their development;
b. Building capacity and adequate facilities must be available to accommodate the theme;
c. Professional development for principals and staff must be around the theme and instructional focus
that supports the theme;
d. Demonstrated demand and need should be shown for such a program due to waiting lists or void in
offerings;
e. Evidence must demonstrate that student achievement and diversity can be sustained, and
f. Reasonable and cost effective transportation should be offered.
6. Develop mirror magnets, or replicate popular and successful schools where students apply to the theme, and
are then assigned to a school with consideration for distance and diversity. These mirror programs may be
split between upper and lower campuses that serve continuous grades at nearby campuses.
7. JCPS should evaluate the Five Star Schools to determine to what extent programs are being duplicated, un
dersubscribed, overenrolled, etc. in conjunction with the magnet program offerings.
8. Eliminate programs within schools, and either make them wholeschool magnets or consider phasing them
out.
9. Require all magnet schools to submit to the magnet office for review and approval an annual, publicly avail
able plan that addresses student recruitment, curriculum, instruction, and professional development.
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10. JCPS should adopt a centralized application process and conduct lotteries for all magnet schools that take
into consideration existing factors. This central process should also determine eligibility of students if aca
demic criteria is used. Essays and letters of recommendations should be discontinued as a part of the selec
tion process. Academic records should not be transferred by the families.
a. Dupont Manual High School should remain a selective school, however, the student selection pro
cess should be made available to all families and students via the website and other sources.
b. Students should be aware of the score given to their application, cut scores should be made publicly
available, and students should be notified where they stand on the waiting list if placed on one.
11. All JCPS students should have access to magnet programs, and transportation should (continue to) be pro
vided at all schools with the addition of Brown.
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2.0 Are Magnet Schools Promoting Achievement?
Standard 6: Instructional Fidelity
Standard 7: Student Achievement
Standard 13: Magnet and District Relations
Findings
Standard 6: Instructional Fidelity
a. Magnet programs within schools have inequitable outcomes, and minority and lowincome student
achievement is still low.
b. There is not necessarily a correlation between student achievement and the quality of the magnet curricu
lum.

Standard 7: Student Achievement
a. Magnet programs within schools had lower student achievement than wholeschool programs.
b. Schools that select students based on academic criteria preclude many students from the opportunity to en
roll in a themebased school of interest to them.

Standard 13: Magnet and District Relations
1. Unclear purpose for magnet schools:
a. We found that many in the district, including parents, teachers, principals did not know the purpose
(or goals) of the magnet system in JCPS. In fact, we found a variety of reasons given for magnet
programs by principals that were often contradictory, negative, positive, and/or rarely in agreement.
2. 2009 Cohort of Magnet Schools:
a. In 2009, 20 magnet schools were started in response to the PICS decision and also used as an effort
to turn around lowperforming schools. In most if not all cases, these schools were not provided
adequate (if any) training for staff, nor did they allocate any additional resources or support to
make them successful.
b. Magnet schools that were started in 2009 are operating largely under capacity with a few excep
tions.
c. These exceptions are largely due to principal leadership, student recruitment outside of the district
Showcase, and having a dedicated magnet coordinator that supported thematic integration and gave
leadership to the curriculum design and instructional. Otherwise, the schools designated magnets
during that time are magnet “in name only” and function similarly to a neighborhood school.
3. Student Selection and Transparency:
a. Selection of students for magnet schools in JCPS is wildly inconsistent, opaque, and unclear to
families and students. This is especially the case in the selective schools where students and fami
lies are not provided any criteria for admission, nor is it available on school websites.
b. These schools are coincidentally less diverse. It should also be noted that while there is no “sibling
preference,” we found numerous instances where parents of multiple children were admitted to
these selective schools.
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4. Traditional Magnet Schools:
a. The Traditional Magnet model, while appealing to many families for a variety of reasons, has not
been revised in Board Policy since 1998. The 1998 document is largely similar to the 1977 Board
Policy on Traditional Schools. While there are obvious reasons this has remained largely unchanged,
the policies and practices do not reflect what we know about teaching and learning in the 21st Centu
ry. They are not research based, nor is there any evidence that they are effective at teaching all stu
dents at high levels when struggling students are ejected from the program.
b. In addition, when comparing National Clearinghouse data between the two Traditional High Schools,
the outcomes vary widely and are largely synonymous with their diversity index.
c. MSA also identified the following areas of concern with the Traditional Program:
i. MSA reviewed the ejection process and raised concerns with district administration about the
legality and ethics of the policies, especially for elementary and middle school students;
ii. While some schools appear to be attracting a large number of students, feeder pattern enroll
ment preferences do not allow for other students to enroll; and
iii. Traditional programs may be detrimental to the diversity goals of the district.
5. Magnet School Facilities and Auxiliary Resources:
a. Facilities and resources that support the magnet theme are critical to the function of a district magnet
program. Community perception about the quality of the program is directly tied to the “magnetic”
ability of the school.
b. Parents were extremely vocal about inadequate and outdated facilities, textbooks and technology at
particular schools (YPAS, Manual, and MST Schools in particular). Principals were candid about
their needs but also recognized that these were not isolated to magnet programs. Overwhelmingly,
magnet schools in JCPS do not have industrystandard equipment in which students can utilize and
learn from. MSA observed Math, Science, and Technology schools using Windows 2003, a theater
program using a sound board from the 1980s, and principals reporting that they were unable to get
broken windows or replaced outdoor lights replaced, or doors repaired. When compared to a school
with the same program, there were no such issues. Additionally, The Academy at Shawnee, which
has a crowded aviation program with plans to expand, is in a location that currently lacks space for
existing students and has an inaccessible (condemned) third story with 17 unusable classrooms. Yet,
Shawnee has a Challenger Center which has an underutilized, with a fulltime staff dedicated to it,
and could be used more broadly.
c. Additionally, the engineering program at Shawnee has so few students in a classroom and, lacks in
dustry standard equipment, making it difficult to call it an engineering program. The aviation pro
gram, while still small, has served students well.
6. Professional Development and Training for Administrators and Licensed Staff:
a. JCPS principal and teacher training on magnet schools is virtually nonexistent. With the exception
of several Montessori, performing arts, and environmental science and language immersion elemen
tary magnet programs, JCPS magnet schools did not have a schoolwide, researchbased instructional
focus that supports the theme, or integrated curriculum into the theme. These are essential elements to
highquality magnet schools.
b. Further, only a few administrators are using their resources to train teachers in instructional practices
that support the theme or focus of the magnet school.
c. Teachers in similar magnet schools are not provided nor seek the opportunity to collaborate and share
lessons, units, assessments, etc., with one another. This is in part because there aren’t dedicated per
sonnel to facilitate or convene staff to share best practices and exchange units of study or assessments
between likethemed schools.
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7. Marketing and Recruitment:
a. JCPS has created a highquality printed booklet and videos that explain the school choices available
to families. Many families commented on the quality of these resources, however, they are in Eng
lish only and may not be readily accessible.
b. JCPS hosts the Showcase of Schools, where all JCPS schools, not just magnets, attend and show
case themselves for one full day at the convention center.
8. District Staffing and Resource Allocation:
a. JCPS district staff are committed to offering highquality options to families and work hard to en
sure appropriate placement using the process and guidelines set forth. MSA commends the staff
who oversee student placement for their hard work and expertise helping others navigate an ex
tremely complex school choice system.
b. As a result of their focus on student placement and appeals, there are no district level personnel that
provide support or leadership for curricular or instructional training and resources dedicated to
magnet schools.
c. A centralized and efficient selection and procurement process for magnet school equipment or ma
terials with like themes does not exist.
Schools with academic criteria are selecting students who have already reached a particular level of mastery,
and thus, diversity in ability is diminished at these schools. Students who have experienced failure or difficulty
have their access to rigorous magnets significantly curtailed as a result. It was reported that, in some cases,
special education services were not available to students in magnet schools, which we believe to be a signifi
cant concern. These policies are not promoting achievement across all magnet programs.
Magnet programs housed within schools where student in the reside area do not have access, score lower than
their magnet peers. Achievement among minority and lowincome students is low in many of these schools.
We reviewed student achievement data for schools that a) had similar magnet programs and b) had non
magnet reside student populations. Based on our review of student achievement data of like programs within
schools that also had nonmagnet reside students, the magnet students did not always outperform and, in sever
al cases, performed lower than the reside students within the same school. This was particularly true, but not
exclusively, in programs that used academic criteria for admissions. As a result, there is not necessarily a cor
relation between student achievement and the magnet curriculum, with few exceptions. Schools with academic
criteria are likely choosing students who would do well regardless of whether or not they are in a magnet
school or program.
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See Appendix Table L, Magnet Achievement by Program NonMagnet. This table punctuates the disparities
between magnet and nonmagnet students.

The data also suggest that whole schoolmagnets perform better on standardized tests than schools that have a
program within them. This is consistent with national data and supports the idea that rather than having two
competing programs within one school, where students (and perhaps teachers) perceive those in the other
program as being different or treated differently in some way, challenges and inequities arise.
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Schools that select students based on academic criteria likely preclude students who would benefit from, and be
motivated by the opportunity to attend JCPS magnets. The programs perceived as most desirable typically have
academic criteria and as a result, students below the academic threshold are unable to obtain seats and end up
on a waiting list. While officially sibling preferences do not exist, families with multiple children have
reported being able get all of their children into the most selective and indemand schools. These cases, along
with the high number of students exited from magnet schools, give us concern about the fidelity of the selection
process as it relates to student achievement.

Recommendations
1.

Magnet schools should analyze student achievement data by demographic groups and conduct ongoing re
search and evaluation of student outcomes in magnet schools and programs, and develop plans that address
ways in which the magnet program can become more inclusive, accessible and equitable. The district
should explore ways to make programs within schools, schoolwide.
2. Adopt the Career Academy model at the following schools to ensure greater preparation of students for col
lege and careers: Southern, Central, and Iroquois High schools.
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3.0 Are JCPS Magnet Programs Magnetic?
Standard 3: Environment
Standard 4: Theme Fidelity
Standard 5: Curriculum Fidelity
Standard 8: Educator Development & Leadership
Standard 9: Leadership
Standard 10: Effective Organization & Systemic Improvement
Standard 11: Community Engagement and Partnerships
Standard 12: Family Engagement and Communication
Standard 13: Magnet and District Relations
Findings
Standard 3: Environment
a. Facilities range in quality and ability to support the theme.
b. Industrystandard equipment is lacking in many secondary programs.

Standard 4: Theme Fidelity
a. Many magnet schools lacked a cohesive instructional focus that supported the theme of the school.

Standard 5: Curriculum Fidelity
a. The magnet curriculum varied by school and theme and was not often integrated throughout the day (with a
few exceptions).
b. Magnet theme curriculum fidelity varied widely by likethemed schools.

Standard 8: Educator Development & Leadership
a. Professional training for teachers and principals around the magnet theme does not exist.
b. Teachers in likethemed schools do not have the opportunity to collaborate and exchange best practices
across campuses and grade levels.
c. Principals have not been provided training to lead and support themebased schools.

Standard 9: Leadership
a. Magnet school administrators’ understanding of the purpose and goals of magnet schools in JCPS varied
widely.
b. Teachers and principals are not necessarily selected for their ability to teach or interest in working in a theme
based magnet school.
c. The district office does not have sufficient resources to provide leadership or training for magnet schools at
this time.
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Standard 10: Effective Organization and Systemic Improvement
a. School staff spend an extraordinary amount of precious time selecting students (lottery schools exempt).
b. Magnet school student achievement is not often analyzed; schools are not comparing magnet student
achievement to nonmagnet student (reside) in the same school to address systemic inequities and outcomes.

Standard 11: Community Engagement and Partnerships
a. The University of Louisville is an established and critical partner of magnet schools, as are several other lo
cal businesses, such as Humana.
b. Magnet schools are limited in their ability to seek additional partnerships and funding to support the theme
and opportunities for students.
c. Schools do not have equitable access to resources outside the district that could support the magnet program.

Standard 12: Family Engagement and Communication
a. Parents believe that the magnet schools are keeping students in the district and serve an important purpose.
b. School choice in JCPS is extremely complex and unclear to many families, especially families new to the
area.
c. The student enrollment and selection process is unclear, confusing and cumbersome, and varies widely by
school.
d. Parents often apply to magnet schools to “escape” something they perceive as worse.
e. Many families are unaware of the numerous programs available to them and their students despite district
efforts.
f. Marketing materials are limited and provided in English only, and may not be accessible to all members of
the community.

Standard 13: Magnet and District Relations
a. Transportation to magnet schools is effective and appears to be efficient.
b. District level staff is committed to magnet programs being successful, viable choice options for JCPS fami
lies.
c. The district market share of student enrollment is due in large part to magnet and choice programs.
d. Math, Science, and Technology (MST) schools lack consistency and gradelevel articulation (K12) as well
as an Engineering focus (STEM).
e. Visual and Performing Arts schools lack consistency and gradelevel articulation (K12).
f. Exiting of students from magnet schools, especially in the elementary and middle school levels at traditional
schools, is concerning.
MSA reviewed the application data, which represent the level of interest in a given magnet school or program.
This interest is cultivated through awareness of the theme through recruitment and marketing, the location of the
school, community perceptions about safety and academics, and level of community interest in the theme over
all. Our findings were varied based on the school’s history as a magnet school, particularly, when, and how it
was started, what support it has from the principal and district administration, how well the professional devel
opment of staff within the magnet school around the magnet theme or was provided. As a result, there is a high
level of interest in certain schools (as indicated by applications and waiting lists), and relatively low level at oth
ers. We believe the, reasons for such discrepancies are largely based on perception of the academic quality of
the school, and demography of the neighborhood and not necessarily the quality of the program being offered.
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JCPS magnet schools vary significantly in their overall quality, diversity and achievement which combine to
determine how magnetic they are. We found that when many of the schools, they were provided few, if any,
resources to train staff, procure technology and materials to integrate the theme into the curriculum. As a result,
these schools do not “scream the theme” in a manner that attracts parents and excites students. There are a few
exceptions, where [magnet] school leaders managed to create robust, themebased opportunities for students and
in some cases, are still not attracting students from outside the reside area. Themes like technology, reading,
and health, they could be viable and interesting, however, they are not attracting students outside the reside are
as in Jefferson County.
At the secondary level, several schools are quite magnetic. Dupont Manual High School, the district’s most se
lective school, has developed a reputation within the community as being elite and privileged. This is a wonder
ful accomplioshment for a magnet program. As a result, parents pride themselves on getting their kids into Man
ual. The lack of transparency as to how students are selected is problematic. Families, when asked, did not know
what exactly criteria were used to score their application, what score they received, or why they were or were
not admitted. Families with several children reported they were able to enroll all of them into Manual despite a
policy of no sibling preferences. Nearly every parent we encountered said that if their child(ren) had not attend
ed Manual, they would have sent them to private school.
When we look at the magnetism of the traditional schools at the secondary level, stark differences exist between
Male and Butler Traditional High Schools. They have vastly different resources, challenges, populations, and
facilities. Student achievement at the two schools is quite different when comparing student achievement data
and National Clearinghouse Data. These data show that a student graduating from Male Traditional is more than
twice as likely to graduate college within five years (Butler 34%, Male 60% using 2007 reporting data). If the
traditional program alone were the cause of its magnetism, outcomes at Butler and Male would be comparable.
It appears other factors make Male a more attractive option for some families. This should be explored further.
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Recommendations
1. Industry standard equipment specific to the theme should be provided to students in all magnet pro
grams, especially at the secondary level.
2. JCPS should conduct a facilities assessment to determine the capacity, ability to accommodate the
theme and students, and attractiveness to families.
3. JCPS central office staff responsible for magnets should be organized to collaborate more effectively
with Curriculum and Instruction staff to give these areas greater leadership and support within
schools.
4. Provide teachers and magnet coordinators with professional development around the theme and cur
riculum development.
5. JCPS should support a fulltime position with significant responsibility, resources, and autonomy to
coordinate and provide professional development and training to magnet school teachers and princi
pals, as well as coordinate purchasing and oversee all marketing and recruitment efforts.
6. JCPS should conduct a fiscal analysis of magnet programs to determine what impact program elimi
nation, duplication, and reinvestment would have on the district.
7. JCPS magnet school and district staff should find exemplary models of like schools to learn from im
mediately.
8. Convene an industry advisory board to provide validation, feedback and suggestions to ensure mag
net schools are relevant and continually improving.
9. Marketing materials, applications and choice information should be provided in multiple languages
to make them more accessible to families.
10. JCPS should work to ensure greater inclusion and access for English Language Learners and Special
Education students in magnet programs by providing services at all magnet schools to the greatest
extent possible.
11. Redesign the Math, Science and Technology (MSP) programs to include engineering and emerge as
comprehensive STEM programs that have K12 articulation between schools and grade levels.
12. Align the Fine, Visual, and Performing Arts programs K12 and provide clearly articulated pathways.
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Summary
MSA has provided a listing of recommendations for each of the 59 magnet schools and programs in the
appendix. These recommendations should be used as suggestions and considered within the wider context of
goals, diversity, resources, and time.

Conclusion
Jefferson County Public Schools has some fantastic magnet programs. The majority of parents in the communi
ty continue to support the school district and are not pursuing other options in large numbers. For a district that
has been operating its magnet programs without being engaged in the larger, national magnet community, JCPS
has some “good bones.”
The objective of this report has been to highlight the strengths, inconsistencies and deficits of the magnet offer
ings. By “pruning the roses and polishing the jewels,” the community will have an even greater opportunity for
highquality options. It is our hope that JCPS will take this opportunity to reinvest in some of its most promis
ing schools and provide critical support for those that are developing make difficult decisions that will, in the
end, create stronger magnet schools and programs. This will require teamwork, community input, and focus.
JCPS should be prepared to encounter resistance from parents who do not want change and fear that their mag
nets will be taken away and given to others they perceive as less deserving or capable. JCPS must work hard to
resist these powerful influences and continue to strive for excellence, equity and opportunity for all.
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Appendices
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Budget Carry Over Tables
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Diversity Index
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Magnet Achievement Data
School Exit Data
Achievement by Program and Non-Magnet
Traditional Program Guidelines
Optional Traditional Schools Concept Paper

Appendix A
Budget Carry Over Tables
Tables are accessible on the Magnet Schools of America website.
h$p://www.magnet.edu/ﬁles/jcps/12‐13‐carryover‐comparisons‐ﬁnal.xls
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Appendix B
(Unedited) Community Survey Feedback
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Appendix C
Community Meeting Notes
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Appendix D
Diversity Index
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Appendix E
Magnet Program Start Dates
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Magnet School Recommendations
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Student Selection Criteria
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Appendix H
Magnet Achievement Data
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School Exit Data
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Appendix J
(Achievement by Program and Non-Magnet
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Traditional Program Guidelines
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Appendix L
Optional Traditional Schools Concept Paper
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